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1. ABSTRACT 
The present classroom project aims at implementing Transactional Strategies to foster 
reading comprehension in English, at a public school in Pereira/Risaralda called Instituto 
Sofia Hernandez Marín, branch primary school, second graders. Three language constructs 
made possible the realization of this classroom project. First, meaning born within a 
transaction, reading involves a unique reader wherein meaning is created in a specific time, 
under particular circumstances, in a particular context. That is to say, the text and the reader 
are submerged into a reciprocal relationship (Rosenblatt, 1988). Second, reading in a 
second language involves more than one language, the distinction between the mother 
tongue and the second language mark a special event in the development of a second 
language (Koda, 2005).  Third, a minimum proficiency in the first language benefits the 
learning of a second language (Cummins, 2000). The participants were exposed to reading 
sessions of 45 minutes per week during a period of two months, in which learners analyzed 
the children's story “The Rat and the Tiger” by Keiko Kasza. The results shown that the 
students, who make connections of personal life experiences in the native language, 
through the analysis of implicit elements of a suggested text in a second language, achieved 
a greater reading comprehension and enjoyment of the text.  
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RESUMEN 
El presente proyecto de aula tiene como objetivo implementar  Estrategias 
Transaccionales para fomentar la comprensión lectura, en una escuela pública de 
Pereira/Risaralda, cuyo nombre es Instituto Sofía Hernández Marín, sucursal de primaria, 
de segundo grado. Tres construcciones lingüísticas hicieron posible la realización de este 
proyecto de aula. Primero, el significado nace a través de una transacción, leer implica un 
lector único en el cual el significado es creado en un tiempo específico, bajo circunstancias 
particulares, en un contexto particular. Es decir, el texto y el lector están sumergidos en una 
relación recíproca (Rosenblatt, 1988). En segundo lugar, leer en una segunda lengua 
implica más de un lengua, la distinción entre la  primera y la segunda lengua marcan un 
acontecimiento especial en el desarrollo de la segunda lengua (Koda, 2005). En tercer 
lugar, el desarrollo de una competencia mínima en la primera lengua beneficia el 
aprendizaje en una segunda lengua (Cummins, 2000). Los estudiantes fueron expuestos a 
sesiones de lectura de 45 minutos por semana durante un período de dos meses, en dichas 
sesiones los estudiantes analizaron el cuento "La rata y el tigre" por Keiko Kasza. Los 
resultados mostraron que los estudiantes que hacen conexiones de experiencias personales 
de la vida en la lengua nativa, a través del análisis de elementos implícitos de un texto 
sugerido en una segunda lengua, lograron una mayor comprensión de lectura y disfrute del 
texto. 
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2. JUSTIFICATION 
One of the challenges for children coming to the world is to learn to cope with print 
symbols around them. Part of that learning requires them to invent strategies to negotiate 
what they already know with unexplored reading situations that directly or indirectly 
impact their lives. Since birth, children are exposed to messages in commercial labels, 
advertisements, newspapers, recipes and so on. But they are also surrounded by voices on 
the radio and television. All of these encounters imply children to overcome 
comprehensions breakdowns to satisfy their reading purposes. Once these have been 
accomplished, frequently with the help of adults, more comprehension barriers take place 
around reader’s lives. Surprisingly, it is what makes people feel a kind of personal 
advancement and other inexplicable sensations. In fact, although reading skills are not a 
valid evidence to reach personal, professional and academic success, it becomes more 
difficult to come by without being an experienced reader (Grabe, 2009).  
Different statements describing what is reading could provide a brief definition 
about it. For instance, a general description poses that reading is the process of gathering 
meaning of a text and integrates it with existing knowledge (Rumelhart & McClelland, 
1981). However, for the sake of more clarity, reading is defined according to two 
perspectives. The first one is the formalist approach which considers reading as an ability 
of decoding and extracting meaning from text. The second one is the psycholinguistic 
approach leading to the reader's active participation on constructing meaning (Orozco, 
2003). At this instance, it is important to stress that reading could not be defined from a 
10 
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single notion since this covers a blend of complex processes that are explained in several 
ways. Nonetheless, a set of similarities could be found in the reading process (Grabe, 
2009). From this complexity, the explanation that fits the goals of this classroom project is 
that reading results from a specific transaction wherein the reader and text are submerged in 
a mutual relationship in a particular time, under a particular occasion, in a particular 
context, the reader is the one who brings their background knowledge such as cultural 
issues, beliefs and values to the reading act (Rosenblatt, 1988). Equally, Pardo (2004) 
claims that “comprehension is a process in which readers construct meaning by interacting 
with text through the combination of prior knowledge and previous experience, information 
in the text, and the stance the reader takes in relationship to the text.” (p. 272)  
Nowadays, the concept of reading has been expanded since the modern society has 
demanded people to be proficient in more than one language. In the case of the English 
language, Grabe (2009) states that many students wish to learn English as a second 
language, the author highlights that reading in a first language bring advantages to the 
future of people, but developing L2 reading skills open a range of opportunities to fit it with 
the global trends. The question that arises is whether the role of the first language 
influences positively or negatively the L2 reading abilities. Cummins (1979), Koda (2005) 
and Grabe (2009) agree that there are commonalities and dissimilarities between the L1 and 
L2, but an interaction among them is necessary to the development of reading skills in both 
languages. Given this fact, children being taught a second language should be exposed to 
reading environments by putting them on notice about the properties of the L1 and L2 
reading connections.  
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However, in order to explore the reading advantages of the mother tongue and the 
foreign language, it is crucial to know how the development and the competences of 
children work from the early years of life. For this reason, in Colombia,  the  Ministerio de 
Educación Nacional MEN (2009) has promulgated the document Desarrollo Infantil y 
Competencias en la primera Infancia. Firstly, it stresses that the child development is not a 
set of stages to be tackled in an orderly fashion starting from scratch. That is, the cognitive, 
linguistic, social and affective child development should not be rigidly considered as a 
process that goes from the lower level to the higher level; rather, it is best understood as a 
process of progress, setbacks and reorganizations of the existing knowledge of children. 
Secondly, in regard to the child competences, children start performing actions to adapt to 
the environment. Then, children move progressively to actions that make them to do things 
as a habit. After practicing those strategies, children can perform actions automatically. 
Thus, children do not face a text with an empty mind; instead they are equipped with 
abilities that function in an irregular basis.  
What concerns the learning of a second language, MEN (2014) has launched a 
project, “Colombia Very Well” which seeks to improve levels of the English language 
through a long term strategy covering the periods of 2015 to 2025. This governmental 
program “recoge las experiencias del Proyecto de Fortalecimiento al Desarrollo de 
Competencias en Lenguas Extranjeras, […] e incluye nuevos componentes como la 
movilización social, la gestión de alianzas y el involucramiento de los padres de familia” 
(P.4) (“gather the experiences of the project Fortalecimiento al Desarrollo de Competencias 
en Lenguas Extranjeras […]  and include new components such as social mobilization, 
alliance management and the involvement of parents”. (Translation by author).  
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At this point, it is important to recognize that Colombia has not shown a substantial 
change in the development of the English language competences. MEN (2014) in the 
mentioned project “Colombia Very Well” reported that in 2013 more of 50 % of students 
have not exceeded the A1 level according to the Common European Framework of 
reference of languages (CEFR). The statistics also revealed that only 7% of the students of 
11 grade have reached a B1 level or more. Besides, only 17 % of the private schools that 
are bilingual have reach a B1 level or more. Although these findings are disconcerting, one 
could state that the greatest worry should not be the statistics, but the teaching strategies 
that lead to comprehend the relationship between thinking and language. In this case, the 
motivation to improve will be in the quality of language interactions with the native and the 
foreign language.  
To overcome reading issues, the Ministerio de Educación Nacional MEN (2014) has 
designed the Plan Nacional de Lectura y Escritura PNLE. The aim of this project is to 
reflect the current didactic strategies to improve the reading practices and textual 
production of students of pre-school, basic and secondary education. This program involves 
teachers, school librarians, parents and 10th and 11th graders who serve in a social service. 
Its main goal is to open the door to understand that reading is a social construction of 
meaning, rather than a mere task focused on catching fixed meanings from texts. To be 
more precise, MEN (2014) pursue on the idea that reading are not outside from the reader’s 
life, neither from the context. Under this conception, the PNLE goes beyond to the fact of 
perceiving reading as a cognitive process, they also are treated as a cultural, meaningful and 
historically located to a unique reader and a specific society.  
13 
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Considering the above, it can be said that the Transactional Reading Model can 
contribute to overcome the low English competences in Colombia reported by MEN 
(2014). Furthermore, this reading model is aligned with the expectations stated by the 
PNLE. First, both are in accordance with the idea that reading should give sense to the 
life’s experience of the learner. From this standpoint, the learning environments should 
facilitate a reading atmosphere including the possibility to face the reality in relation with 
particular beliefs, values and attitudes of an educative community.  
Given these points, the concept of reading from a transactional perspective 
postulates a dynamic relationship between reader and text. That is, the reader makes the 
interpretations of a text through transactions that overlaps the recognition of words and 
letters inside the text. For doing this, it is necessary that learners freely express their 
thoughts in the first language as a means of adjusting the meaning in a second language to 
the immediate purposes of a specific reader. In this respect, the Interdependence hypothesis 
serves as a guide to EFL (English Foreign Language) teachers to find the role of the native 
or first language in the reading process. This hypothesis as developed by Cummins (1978) 
posits that certain first language (L1) literacy skills can be positively transferred to the 
second language (L2) learning process.  
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3. OBJECTIVES 
3.1 Learning objectives 
General Objective 
 To promote reading comprehension strategies through the implementation of 
activities that fosters the connection between the events presented in a story and the 
life social situations of a group of second graders in public primary school in 
Pereira.  
Specific Objectives  
 After having planned lessons based on transactional reading comprehension 
strategies, second graders of a public school in Pereira will be exposed during 8 
classes of 45 minutes each one, to develop shared reading and read aloud activities 
that connects implicit and explicit elements of a story with their personal life 
experiences.  
 
 After having discussed sequentially the events of a story using both the native and 
the foreign language, the students will demonstrate a positive increase in attitude 
towards reading in the English language.  
 
 
3.2 Teaching objectives  
General Objective 
 Analyze the effects of the implementation of transactional comprehension strategies 
in a group of second graders. 
Specific Objectives  
 After being implemented each lesson of the classroom project, the pre-service 
teacher will write a reflective journal including the actions to improve when 
fostering transactional strategies when reading children´s stories.  
 
 Based on the children oral productions while discussing small parts of the story 
“The rat and the tiger”, the pre-service will describe the learner’s responses when 
asking explicit questions using the English language and implicit questions using 
the native language.  
15 
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4. CONCEPTUAL FRAMEWORK 
There are significant differences when the intention of reading transcends from the 
construction of meaning inside a text to a reading that bring us close to our personal 
experiences. As stated by Larrosa (2008) reading becomes a transforming experience when 
the reading events do not happen around people, but to people. This means that reading 
comprises a reader who continuously makes sense of their own life circumstances with the 
information provided in a text.  In this respect, there are a variety of concepts supported by 
theorists and experts in the field of language.  
There are three main concepts in which to focus this project. First, the concept 
portraying the differences of the traditional, interactive and transactional model of reading 
will be discussed taking into account Goodman (1979), Dubois (1987), Miller (2001), 
Orozco (2003), Grabe (2009) among others. Second, reading in a second language will be 
explained based on Grabe and Stoller (2002). Third, some theories showing the advantages 
of the relationship between the first language (L1) and the second language (L2) will be 
addressed by Cummins (1978, 1979, 2000, 2005) and Baker (2006). Despite some 
dichotomies, they agree on the idea that comprehension is a needed skill in the reading 
process. 
 
4.1 Differentiating the traditional, the interactive, and the transactional 
reading model  
 
There are various models of reading instruction derived from different views of 
learning. These models propose teaching practices to deal with reading comprehension 
16 
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issues. Orozco (2003) alleges that the manner of conceiving reading depends on the 
theoretical reading perspective to be adopted. One is the formalist approach of reading that 
considers reading as a set of elements or units. It is usually known as the traditional model 
for teaching reading. The other perspective comes from the psycholinguistic based on a 
discursive semiotics. In other words, reading is seen as a construction of meaning. 
Basically, the same author argues that this perspective involves the interactive and 
transactional reading model. A brief description of each of these models supported by 
different authors will be presented below. 
 
4.1.1 The Traditional Reading Model 
 
This reading model was prominent prior to the mid-1960s in which reading was 
treated as a bottom-up decoding process (Miller, 2001). More precisely,  a sequence of 
abilities were  categorized in a fixed order including the recognition of letters, syllables and 
words. Then, the comprehension emerged as a response to the learner emotions. Finally, the 
learner assimilated the information or incorporated into existing knowledge (Dubois 1987). 
In that sense, decoding refers to the teaching of letters and the combination with their 
associated sounds to form words, once the learner are able to read the words, they will be 
able to make sense of texts (Miller 2001, p. 18 cited Hawkins in Celce-Mucia, 1991 p. 
170). The fact of treating reading as a decoding process divided into separated skills comes 
from the Newtonian mechanistic model which explains that living things are understood 
exclusively through the functioning of their parts (Dubois 1989, cited in Orozco, 2003, p. 
81)  
17 
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According to Orozco (2003) the previous conceptions minimize the reader to a 
passive participant whose role is to figure out language patterns, the reader is seen as a 
decoder lacking of expertise to face a text. This author also states that there is a 
misconception to assume the sense of reading in the text itself and consider the reader an 
outsider. In fact, in this model the text is merely a static object that impacts the reader. 
 
4.1.2 The Interactive Reading Model 
 
Dubois (1987) asserts that the interactive reading model emerged in the late seventies under 
the assumption that reading comprehension results from the interaction between the reader 
and the text. In contrast to the traditional reading model, the interactive reading model 
integrates simultaneously bottom-up and top down processing. Shortly, while in  bottom up 
the reader has a passive role consisting on decoding  information, in top down the reader's 
active role is focus on gathering meaning from  text based on the their goals and prior 
knowledge (Grabe & Stoller 2002). In the interactive model, the reader employs cues to 
make predictions. For instance, Goodman (1979) states that  reading is a “psycholinguistic 
guessing game” in which readers pick up minimal graphic cues chosen from information 
they can see in a text, the reader brings their assumptions to confirm  or reject what he or 
she is reading. In the same token, Smith (1983) states that a skillful reader is the one who 
has learnt to reduce the amount of uncertainty of a set of alternatives such as the 
identification of a single letter or a word in a line. To conclude, the reader uses strategies as 
a means of connecting new information with something already known. 
18 
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However, Alderson (2000) asserts that the interactive model involves word 
recognition at the beginning of the reading process, that is, learners achieve comprehension 
of texts once they have identified chunks of language through predictions. Indeed, expert 
readers do not usually speculate what words will be possible to visualize next in a text, nor 
are they use their background to word identification as poor reader does (Koda, 2005, cited 
on Grabe, 2009). In this sense, Grabe (2009) claims that many non-readers are not able to 
comprehend information from graphic symbols and their combinations, but they are 
developed listening comprehension skills to understand general language. The concern that 
arises is if it is the function of the text just accelerating the mind to think about meaning or 
is the mind responsible of stimulating meaning (Miller, 2001). 
 
4.1.3 The Transactional Reading Model 
The transactional reading model suggests that meaning born within a transaction; 
through the combination of previous experiences, text and reader are submerged into a 
mutual relationship (Rosenblatt, 1988). The same author argues that the reading act 
involves a unique reader wherein meaning is created in a specific time, under particular 
circumstances, in a particular context. On this point, Rosenblatt states that meaning is 
continually shaped and tested; each reader uses their personal background to base 
expectations of what is forthcoming. Similarly, Probst (1994) contends that readers make 
sense of meaning once it is related with their individual experiences. Namely, the author 
argues that -a written work may recalls memories and thoughts that the writer have not 
predicted, those networks may be more relevant to the reader's interest than those exact 
meanings the writer supposedly want to express. It is under this ground that transactional 
reading settings provide learners with opportunities to express freely their feelings (Tucker, 
19 
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2000). In this respect, Orozco (2003) describes that reading from a transactional view 
involves the comprehension of the elements that are not perceptible in the text; that is, 
implicit features of language. She states that although a text provides information, the task 
of the reader is to update those elements that could not be seen; so that, a text takes its sense 
once it is read.  
A transactional reading process demands to clarify the difference between two 
stances: the efferent and aesthetic. In the efferent stance the reader focuses on extracting 
information after it is read, while the reader’s purpose in an aesthetic stance is to pay 
attention to the emotions and thoughts evoked by the text (Rosenblatt, 1978) Nevertheless, 
the choice between the efferent and aesthetic stance does not depend on the kind of text, but 
in the reader “selective attention”. An extreme example of this happens when a child 
unintentionally swallowed a poisonous liquid and is anxious reading the label of the 
antidote, the main focus  will be on the data provided on the label rather than on the 
sensations being experienced (Rosenblatt, 1988) Furthermore, all reading acts are situated 
in an efferent-aesthetic continuum. The half of the continuum comprises the intimate 
aspects of meaning, whereas the other half embraces factual knowledge disposed in a text. 
In closing, Rosenblatt highlights that it is necessary to guide the readers to pinpoint the 
position what regards the stances. (Rosenblatt, 2005 in Pilonieta & Hancock, 2012)   
From the preceding theoretical concepts, it has been shown that there are differences 
between reading from an interactive model and reading from a transactional viewpoint. 
Nonetheless, it becomes appropriate to make an analogy to have a more clear understanding 
between the definition of an interaction and a transaction. In a game of billiard pool the 
balls collapse each other, they just bounced one over the other; the balls do not change the 
shape of the color because it was an interaction among the balls. In contrast, in a transaction 
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the shape and the colors of the balls may change depending on how strong or weak is the 
knock between them; that is to say, the knocks represents the personal experience of 
readers (Rosenblatt in Almasi and Fullerton 2012). The following picture could illustrate 
better the previous example:  
 
 
CHART 1. An illustration to make a difference between an interaction and a transaction 
An interaction between the reader and a text is the key principle of the Interactive 
Reading Model. In here, the main role of the reader is to make predictions with the help of 
clues in the text (Goodman, 1979). In fact, although in the Interactive Reading Model the 
previous knowledge of the reader is taken into account, the emphasis is on finding specific 
information in the text.  
 
4.2 Reading in a second language  
 
As it has been described previously, there are different ways to engage in reading. 
Based on the reading context, the reader adopts a set of strategies in order to achieve the 
aims pursued. As the main goal of this classroom project is the transactional reading model, 
21 
Transactional Strategies to Develop Reading Comprehension 
the question that arises now is:  How can the transactional reading interpretations be 
included in the reading of a second language or L2? Accordingly, the reading purposes 
change and a concept supporting what is reading in a second language is required. 
In this sense, the concept of a second language (L2) reading is complex and usually 
attached to its relation to first language (L1). To begin with, L2 students and research 
settings can vary one from another. Secondly, L2 students have much wider ranges of 
language proficiencies than L1 students. Thirdly, L2 students come with linguistic 
knowledge of their L1 that may support the transfer of reading skills.  
On the other hand, research in L2 reading differ from L1 research since L2 research 
focus on the low- level language proficiency and the impact of transfer at various ability 
levels including strategy use, word recognition and so forth. What is more, research in L2 
reading explores factors such as cultural knowledge, general background knowledge and 
specific topical knowledge. Finally, second language reading requires using resources such 
as bilingual dictionaries, translation, and so on.   In this respect, Grabe and Stoller (2002) 
spotlight three main differences between L1 and L2 reading contexts as follows: 
 Linguistic and processing differences 
 Individual and experiential differences 
 Sociocultural and institutional differences 
The linguistic and processing issues inherent in the differences between L1 and L2 
are the most widely studied aspects of reading development. In this sense, L1 reading 
instruction usually starts at the age of 4-5 years old. By this time, readers have learnt most 
of the basic grammatical structure and the implicit knowledge of language. Additionally, an 
estimate of the vocabulary at this age ranges from 5000 to 7000 words. In contrast, L2 
students begin to read simple sentences and passages almost at the same time of learning 
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oral language. What is more, L2 learners lack of structural knowledge such as lexis, 
morphology and syntactic (grammatical knowledge) and knowledge about text organization 
(discourse knowledge) for more effective reading comprehension.   
In the same fashion, L2 readers are negatively impacted when reading; for the 
simple reason that, L2 readers have a reduced exposure to second language reading and L2 
print. Consequently, second language readers become issues of fluency and automaticity in 
word; that is, the ability to recognize words and letters without evident effort. In short, the 
lack of these factors makes more difficult for L2 readers to build a large recognition 
vocabulary than L1 students. Given these points, the extent of exposure to L2 print is an 
opportunity to explore the reading practices the students use in reading comprehension.  
Together with the linguistic and processing differences, the reading process is also 
affected by linguistic distinctions of the L1 and L2. Following the same idea, it is easier to 
learn a language that shares a similar orthographic system and comes from the same 
language family than those that do not share it. For example, when the L1 and the L2 are 
romance languages, the learners take advantage of the native language patterns to develop 
the target language. Obviously, these differences lead L2 students to variation in reading 
rates (speed) and fluency (related with articulation of sounds) in word recognition 
processing. 
In addition, a degree of L2 knowledge (vocabulary, grammar and discourse) gives 
the reader the chance to employ effective strategies and skills that are also used in the first 
language reading comprehension. Similarly, the language Threshold hypothesis also tackles 
this matter.  It claims that a minimum threshold in the first language facilitates the 
attainment of a second language, what concerns L2 reading, the hypothesis clarifies that 
there is not a limit of reading knowledge to face an L2 text, but a blending of various 
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linguistic knowledge and fluency of processing is necessary to face a particular text, on a 
specific topic, for a specific task. In effect, the suggestion is that a reader should be first 
enough exposed to both fluency and texts that are not difficult for them. Once the reader 
develops certain fluency in L2 texts, the learners will be able to read more difficult texts 
without substituting or transferring L1 strategic reading practices. 
L2 reading will also be influenced when the L1 readers exchange cognitive abilities 
and language knowledge to the L2 settings. This language transfer impacts positively or 
negatively the development of reading comprehension tasks in the L2. However, it is worth 
clarifying that when L1 reading knowledge is involved in the L2 reading, the reader 
benefits of such interference inasmuch as it is proper and strategic to the reader behavior. 
For instance, students can monitor or detect easily the required abilities for analyzing and 
learning new words. They also face academic text strategically and establish appropriate 
reading purposes.  
Reading transfer differs from the learner's language level. At the beginning L2 
level, the students are focused on vocabulary, reading practice and processing fluency in 
L2. Thus, they will not concentrate in a great deal on the first language as a device that 
might interfere. In higher levels, the L2 reading expectations are often mistaken with L1 
reading assumptions. In order to prevent this, it is suitable to apply strategies to accomplish 
L2 reading tasks and connect learners existing knowledge to text information.  
The final aspect of the linguistic and processing L1 - L2 differences is the 
interacting influence of working with two languages. This is applied for students who are 
learning two languages together since it influences several learning processes going from 
recognition of words to motivations of readers. 
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As stated at the beginning of this concept, there are three major distinctions 
involving reading in a second language. As a second difference, L1 and L2 readers revolve 
around individual and experiential situations that influence the L2 reading performance. As 
a starting point, L1 basic reading  experiences shows little evidence of transfer of 
supporting resources such as strategic processing or problem-solving to L2 reading. 
Therefore, it is advisable to examine the L1 reading skills to focus on particular strategies 
to be improved in the L2.  
Aside from the L1 reading background, the interests towards reading in L2 is likely 
to be determined by the individual motivations of the students. The students’ self-worth, 
engagement and emotional reader behavior play a role in the perceptions of reading. In 
addition to this, the learners’ willingness to read is shaped by attitudes that normally results 
from past educational experiences and political differences in both the L1 and L2 contexts. 
In view of this fact, researching on reading motivation in L2 is an important issue for L2 
teacher’s exploration. 
Equally, the different kinds of texts influence L2 reading comprehension, the types 
of texts used to practice the second language usually are different to the ones used in the 
mother language. This is evident when in L1 contexts students are used to read a variety of 
texts that do not concur with those read in L2. Given this, the experiences of L1 reading 
does not match with the cognitive ability levels of the L2. This fact makes L2 readers less 
exposed to a range of text genres commonly read by L1 readers. 
In a similar idea, the different language resources for L1 and L2 reading are evident. 
In this way, L2 settings are supported by resources such as bilingual dictionaries for 
students to use translation of text from the native language to the target language, and some 
other resources which are unique in L2 settings. However, L1 students according to the 
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specific needs, they employ glosses to find technical terms or archaic words. The issue is 
that bilingual dictionaries should not be banned in the L2 classroom; instead, it is crucial to 
check the effectiveness of them and in what situations they might be used. 
There are also differences concerning socio-cultural and institutional issues 
influencing L1 and L2 reading development. The first one is related to 
different sociocultural backgrounds of L2 readers. In this sense, L1 readers have been 
taught literacy skills according to the teaching models of the culture they belong. This fact 
makes students to adopt reading practices in the L2 that they bring from the L1 cultural 
backgrounds. For example, in some cultures, literacy instruction is focused on the use of 
sacred texts while in others such as UK readers are enough exposed to different types of 
texts since the main goal for them is that everyone should be literate. Therefore, 
when L2 learners face difficulties in reading texts and its purposes does not match with 
the L1 assumptions; these students may need help from the teachers in order to understand 
the changes generated by the learning of a second language.  
Another difference is related with the different ways of organizing discourse and 
texts. Each culture and society develops ways of organizing information in written texts. 
For instance, the ways of argumentation differ in a culture from another since the cultures 
have different viewpoints to assume the understanding of the world.  In this way, L2 
students should recognize those differences and accommodate to them. In brief, L2 readers 
should be aware that the topics used in L2 reading do not always have a connection with 
the experiences of the L1.  
The definitions hitherto presented overview a succession of cognitive processes 
involved in reading. At this time more questions arise regarding the role of the transactional 
reading model and the connections between the L1 and L2 in the reading comprehension: 
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How the readers will be able to express freely their feelings if they do not master the L2? 
Should the readers focus only on explicit meaning of a text when reading in a L2? To solve 
this, in the next section the Threshold and the Interdependence hypothesis will provide 
insights to comprehend these kind of issues.  
 
4.3 Taking advantage of the Threshold and the Developmental 
Interdependence hypothesis   
                 
The issue of L1 and L2 reading connections has been tackled by Cummins (1979) 
who holds that children minimum proficiency in their first language (L1) avoids cognitive 
negative effects when a second language (L2) becomes to be part in their learning process. 
The author presented the Threshold Hypothesis to emphasize that if children have low 
competence in both languages, they will face difficulties on their bilingual academic 
success. It means that the mother tongue and the target language should be correlated each 
other. This hypothesis is consistent with the idea that reading in a second language entails 
more than one language, the distinction between the mother tongue and the second 
language mark a special event in the development of a second language (Koda, 2005).  
This hypothesis explains that in the brain there are two languages separately like 
two balloons. Cummins (1980) postulates that if the learning of a second language 
representing the L2 balloon grows faster than the first language, unsuccessful learning may 
come into place. This situation is called as the Separate Underlying Proficiency (SUP). 
However, Cummins (1980) describes that when the first and second language balloons are 
not separated, but they are attached one another inside the head, transfer from the L1 
supports the development of the L2. It means that the two languages should be in balance; 
27 
Transactional Strategies to Develop Reading Comprehension 
so that, failure and frustration do not become the core of the learning process. Given the 
relationship between the two languages, a new idea leads to another definition called 
Common Underlying Proficiency (CUP). In summary, two languages can be developed at 
the same time without having harmful effect on cognitive development (Cummins, 1980). 
The threshold hypothesis is illustrated by Baker (2006) through a house with three 
floors or levels that relates the individual stages of cognitive development. On the bottom 
floor the students have low level of competence in the L1 and L2. When it happens 
negative cognitive effects may emerge in the learning process. At the middle level, the 
students are more proficient in one language than in the other. At this level, negative or 
positive effects are likely to appear. At the top of the house, the third floor, the learners 
have a balance language of knowledge in the L1 and L2. Moreover, the same author posits 
that in this level, learners can also face curriculum material or content academic language 
such as science in either of their languages. Thus, positive cognitive effects may lead the 
student to successful learning in both languages.  
Alongside the Threshold hypothesis, it has been developed the Interdependence 
Developmental Hypothesis, which explains that the degree of L1 linguistic knowledge and 
skills a child possesses promotes the learning of a second language. Once the learner has 
developed certain skills in the L1 and L2, more demanding cognitive tasks such as 
classifying, inferring or synthesizing will be easier to be acquired simultaneously in both 
languages (Cummins, 1978, 2000).  
Based on this definition, the findings of the study by Cummins (1984) declare that 
there are two major dimensions of communicative proficiency. The first one comprises the 
contextual support presented by teachers when learning a second language. For example, 
the inclusion of gestures, visual clues or head nods, it is named by the author as a Context 
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Embedded Communication. On the other hand, Cummins (1984) alleges that the dimension 
also includes the Context reduced communication in which there is few clues to make the 
language comprehensible, the communications is given based on the words themselves.  An 
example of this is the language of textbooks. Relating this with the language Thresholds, 
the learner needs more context embedded communication in the lowest levels rather than in 
the highest ones, in which more contexts reduced communication takes place (Cummins, 
1984).  
In the same fashion, Cummins (1984) states that the second dimension are related 
with the levels of cognitive demands in communication. Consequently, in cognitive 
demanding communication the learners require highly developed language skills to process 
information such as inferring, while in cognitive undemanding communication the 
information to be managed takes place at a low challenging level. For instance, having a 
conversation on the street or a shop.  
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5. LITERATURE REVIEW 
 
As it has been described in the previous sections, reading comprehension combines 
different components that work in a dynamic manner, rather than in a linear process. 
Besides, it has been remarked that reading help learners to questioning themselves and what 
is around them. For that reason, the following section embraces some relevant studies 
relating the above considerations into the early childhood reading process. According to 
this, Correa and Orozco (2003) have given some clues to identify the role of preschoolers in 
the reading process in order to avoid some misconceptions. Later on, prominent researchers 
such as Duque, Correa, Pilonieta and Hancock (2012) have demonstrated how the role of 
high inferential elaboration and the aesthetic stance of reading influence on the reciprocal 
connection between the text and life personal experiences of learners. 
Research on literature aiming at exploring if preschoolers (2-5 years old) have 
developed reading skills, is a starting point to identify the role of a child into the reading 
process. In that sense, Orozco (2003) supports that teachers need to know about early 
childhood written language as a means of guiding their reading processes. Correa (2003) 
states that children arrive at school with acknowledgments not only about the writing 
system, but also the written language, which includes different modes of discourse. To 
clarify this term, there are five modes of discourse: narrative, description, report, 
information, and argument (Smith, 2003).On the other hand, the writing system focus on 
language skills related with the recognition of punctuation marks, capital letters, individual 
letters and their connections to make sense of the relations of sounds (Tolchinsky, 1993 in 
Correa, 2003) In this context, Correa (2003) holds that children before the scholar stage are 
able to distinguish between different types of texts. For instance, they can realize if the 
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physical format of a book is about a story or a recipe. Besides, preschoolers identify when a 
speech corresponds to a news reporter or someone reading a letter.  
The mentioned authors also points that although preschoolers are not able to write a 
text, they can distinguish between oral language and writing codes such a letters. 
Correspondingly, Orozco (2003) declares that preschoolers read since they are able to make 
speculations and identify generalities in the constructs and functions of language; in this 
way, the same author adds that preschoolers read inasmuch as they can understand texts. 
However, Orozco highlights that in order to achieve comprehension children are required to 
read a text several times just like adults.  In sum, the same author points out that learning to 
read is a process in which it is not necessary to consider a child a reader after the process is 
completed. With this in mind, Duque and Correa (2012) carry out a study on reading 
comprehension in preschoolers. 
The type of research Duque and Correa (2012) conducted was a descriptive exploratory 
research. This was carried out in Colombian public institutions with four groups of 
kindergarten children with a total of forty four students and their respective teachers. Two 
groups from Cali were trained in textual practice, whereas the other two groups from 
Ibagué had not received any instruction. The number of students per group ranged between 
9 to 12 learners. The goal of this study was to answer the following question: What is the 
relationship between the inferences preschoolers make on a narrative text and the 
characteristics of the classroom interactions teacher-children and children-children make in 
relation with the proposed text? 
Duque and Correa (2012) found that teachers who foster demanding cognitive 
interactions through the analysis of implicit features of narrative texts increases children 
elaboration of inferences. In this sense, Duque and Correa (2012) place particular emphasis 
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on the questions teachers ask as a means of relating personal life experiences with the 
situations and characters presented in a text.  
Before implementing the research proposal, a pilot study using the investigations of 
Saracho (2002) were crucial to identify the methodological features for the coming study. 
Once it was finished, all the teachers were given the suggested text Niña Bonita written by 
Ana María Machado previously analyzed regarding the cognitive demanding to elaborate 
inferences. Then, teachers read the stories to the children during three sections. The first 
section was assigned to read. The last two sections, which were transcribed, were devoted 
to discuss the plot of the stories to ensure comprehension. Each session had a duration of 35 
minutes. At the same time, children's responses were video recorded through natural 
observation in accordance to the interactions between them and the teachers. 
Afterwards, the researchers divided children’s productions into sequences in the light of 
discourse analysis methodologies. The first sequence was conditioned by the children’s 
interactions aimed at comprehending the narrative text. Secondly, they proposed sequences 
with a startup and a shutdown; specifically, when one of the participants begins or ends the 
interaction to achieve understanding of the text in a same thematic axis. At last, 4 judges 
properly trained in observation classified the collected data. What is more, the researchers 
used an analysis software social networking to organize the data provided by the children´s 
interactions. This software is known as UCINET 6 for Windows, created by Borgatti, 
Everett and Freeman (2002). 
Additionally, Duque & Correa (2012) made a distinction between two dimensions in 
order to answer the research question. Dimension one is related to those triadic interactions 
(teacher- children- story) or (child-child-story) which explores textual comprehension. In 
that way, two types of interactions were analyzed:  the interaction 1(The text makes sense 
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itself) refers to the explicit information given on the texts such as actions performed by the 
characters or conflicts posed on the stories, the interaction 2 (The meaning of the text is 
given from transactions between the reader and the text) aims at seeking children responses 
to questions concerning intentions and identification of informal relations within the text. In 
the second place, Duque & Correa (2012) designed the dimension two taking into account 
the Constructivist Theory. Concisely, they analyzed and categorized 10 kinds of inferences 
among children interactions with text. The indicators for each category included general, 
precise and inconsistent inferences. 
Duque & Correa (2012) showed that the two groups of learners from Ibagué performed 
mostly interactions of type 1. The students usually respond to answers in a monosyllabic 
way and there was little interaction between children and the teacher. The teacher was 
mainly the one who controlled the conversations among learners. On the other hand, in the 
third group from Cali, learner’s active role on participating was evident. Although the 
comprehension of the text was mostly assumed as a repetition, there was also a 
comprehension from the transactional view of reading. Finally, the interactions presented in 
the fourth group from Cali were different. The interactions moved from repetition to 
interactions aiming at achieving the comprehension of the text as a transaction. The 
conversations between the teacher and students were long-lasting and included dialogues. 
They revolve around implicit and explicit meanings of the text. 
In relation with the inferences children made during the interactions, the groups from 
Ibagué performed mainly referential and emotional inferences, whereas the other group of 
learners especially the fourth group from Cali did better on making causal and thematic 
inferences, which are more complex and essential to achieve comprehension of texts. 
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On a different research project, Pilonieta and Hancock (2012) focused on the 
importance of integrating learners life personal experiences to literature relevant to their 
background. The study drawn attention on the plight of African-American and Hispanic 
learners arriving at public schools in United States. The statistics showed that this 
population is not only affected by  race and ethnicity issues, but for uncomfortable 
situations covering single parent home, homeless, poverty and parents who are 
incarcerated. Also, Pilonieta and Hancock (2012) used the Transactional Theory of Reading 
to analyze the oral and written responses of learners pursuant the efferent and aesthetic 
stance of reading. The aim of the study was to answer the following questions: 1) In what 
ways do first grade urban students connect to literature that is relevant to their lives, and 2) 
What is the relationship between the types of connections first grade urban students make 
and their comprehension of literature that is relevant to their lives? 
The mentioned research was carried out with four first grade teachers at an urban 
elementary school and their students were part of the study. Three of the teachers were 
White female and one was an African-American male. The numbers of students were 
68.  Most learners were African-American with 5% Hispanic, 3 % Asian, and 1 % multi-
racial. After selected the target population, the researchers provided teachers with five 
books related with sensitive social issues. Each teacher read each book one time, during the 
course of five weeks. After each read-aloud, the students completed a short assessment, 
which included three comprehension questions and two making connection prompts. The 
first fourth classes with the respective chosen books were videotaped. Then, the data 
collected was analyzed with the support of a qualitative approach to organize the responses 
to the comprehension assessment and connection to prompts as well as the stance children 
took while reading. It is pertinent to highlight that children were not informed in advance 
34 
Transactional Strategies to Develop Reading Comprehension 
about specifications of the stances. Moreover, a quantitative approach was also used to 
examine the relationship between the stance taken and the students’ comprehension score. 
For the first research question, Pilonieta and Hancock (2012) reported that first 
grade urban students assume and efferent or an aesthetic stance or mix both of them when 
they are read storybooks linked with their individual and peer lives. In accordance with the 
second research question, it was noted that students who set an aesthetic stance during read 
aloud stories scored higher on the comprehension measurements.  
The conclusions to be drawn from these studies is that reading experiences in the 
first years of life should trigger learners to make questions about what is unseen in the text. 
To do this, teachers have the responsibility to submerge students in a strategic interactional 
processing with texts that overlap their backgrounds and encourage them to make 
inferences of a higher demand. Teachers also need to learn that the comprehension process 
is mediated by the individual characteristics of students and the intended proposed 
situations to guide reading environments. Therefore, the methodology for this classroom 
project should analyze the conditions in which the “reading act” will take place. 
Additionally, the book to be shared should be analyzed previously in order to select the 
questions that foster high elaboration of inferences and the comprehension of the 
relationship of the efferent and aesthetic stance of reading.  
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6. METHODOLOGY 
Throughout this section, I will present the procedures and techniques that will be 
implemented along this project. The following methods provide practical solutions on the 
understanding of reading as an active process, in which the sense is on the individual 
cooperations between reader and text. The aspects that will be taken into consideration are 
the context, participants involved in the project, design and resources. 
 
6.1 Context and setting  
 
This project was conducted at the Institution Sofía Hernández Marín, a school 
whose main objective is the development of the integral formation through the awareness 
of student’s respect for them and their fellows. On the other hand, the institution targets a 
formal education of children and adolescents, who are exposed to social margination such 
as lack of educational opportunities and unemployment. Under these circumstances, the 
institutional project of this school promotes a quality education based on the ability of 
transforming their environment by collaborating with the social, cultural and scientific 
development of the Colombia context.  
 The Institution is located in the urban zone of Pereira, Cuba and it has two floors 
which are used in the morning for primary students and in the afternoon for secondary 
students. In like manner, the school has different physical resources such as fields for 
practicing sports, a library, a system room and a cafeteria. Additionally, the school has a 
well illuminated and healthy environment. 
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The English teaching principles that are implemented in this school regarding the 
methodology, has not been clearly established by the institution. Evidence of this is that 
there is not an English curriculum oriented by the standards Guía 22, Estándares Básicos 
de Competencias en Lenguas Extranjeras proposed by El Ministerio de Educación 
Nacional (MEN). The fact is that the school does not have enough sources to support the 
student's English learning process since the teachers are not professionals in the teaching of 
a foreign language. Therefore, each teacher is responsible for teaching a whole group the 
subjects stipulated by the Ministerio de Educación Nacional. 
 
6.2 Participants  
 
The participants were a group of 2nd graders with thirty students between the ages 
of 6 to 8 years old, 13 males and 17 females. Regarding the English level, it is evident that 
the learners have a low proficiency in the English Language; given that, most of them did 
not have enough lexical knowledge to understand and react to instructions given in English. 
Nevertheless, the students were motivated by the proposed activities. Taking into 
consideration the students behaviors, some learners were sometimes noisy and distracted; in 
those occasions, it was necessary the support of the in- service teacher to involve students 
to the class again. 
On the other hand, this classroom project also included the participation of a pre-
service teacher who was in charge of the implementation. Finally, the main role was to 
design the lessons, adapt and creating material for the completion of the project stages and 
tasks.  
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6.3 Design and implementation  
 
For the implementation of this classroom project, the students were first assessed 
the communicative competence they had in their native language. Based on the results of 
this preliminary section, the pre-service teacher designed the next part of the 
implementation including the first and the second language. The diagnosis or assessment 
was done through a qualitative instrument proposed by the Colombian Ministry of 
Education. In this way, the intention was not to measure the amount of knowledge children 
possess or to check if the students answer correctly or not to a set of questions; instead, it 
was a process to observe, identify and follow-up the competences children already bring in 
the first language (MEN, 2009). It is appropriate to clarify that, although the instrument 
was designed to diagnose four basic competences of early childhood, the pre-service 
teacher adapted it in order to confirm how second graders perform in one of the suggested 
competences; the communicative one.  
To make the diagnosis was necessary to answer briefly the following questions 
which are explained in the mentioned instrument:   
 
Do children bring competences when they arrive at school?  
As has been also emphasized on the justification and in the literature review of this 
project, children arrived to the school with competences that allow them to understand the 
world. Based on this notion, children are born with advance skills; they invent new tools to 
build and transform the knowledge. Besides, they comprehend everyday situations 
surrounding them. Thus, children should be seen from a positive view when they begin the 
scholar-age.  
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What is children development?  
 Also, in the theoretical background of this classroom project there was an insistence 
on considering that reading is not a sequential set of levels, but a dynamic process. 
Thereby, the children development refers to the continuous reconstruction and 
reorganization of new information. In this regard, the children development has not a 
starting point, neither, a final arrival point. Moreover, there are always previous 
circumstances from which the learner starts analyzing the world.  
 
What are basic competences? 
They are a set of cognitive skills, capacities, attitudes, affective and psychomotor 
dispositions that work together on overcoming a challenging learning activity. At this 
moment, one could say that these competences are necessary to face demanding cognitive 
tasks in the first and second language as means of having positive learning effects, as was 
described in the Threshold Hypothesis.  
 
What is cognitive functioning?  
They are mental or cerebral processes children developed from early age. Cognitive 
functioning is a summary of simultaneous actions that leads to the realization of a 
competence. In order words, cognitive function involves perception, reasoning and 
remembering.  
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What are performance descriptors?  
These are the individual and group behaviors to perform any action or an activity 
the teacher asks children to do. In short, performance descriptors are the evidences when 
observing children; they allow teachers to guess the possible cognitive functions used to 
strengthens the abilities or competences of learners.  
To summarize, the children positive view and children development are integrated 
into a transversal line, whereas the basic competences, the cognitive functioning, and the 
performance descriptor are combined in a horizontal line. The following chart summarizes 
the five children notions and the communicative components that were tackled previously. 
In the case of this classroom project was taken into account the communicative competence 
with their respective cognitive functioning and performance descriptors (Horizontal 
components) and the children’s positive view and children’s development (Transversal 
notions).  
 Children’s positive view Children’s development  
Communicative 
Competence 
  
Cognitive functioning    
Performance descriptors    
 
CHART 2. Relationship between the communicative competence and the children language 
notions. 
At this instance, it is necessary to define what communicative competence is. 
According to MEN (2009), this competence embraces a set of knowledge and skills the 
child use to build meanings and give sense to his or her experience whether written or oral. 
In this sense, the learners can understand what is around them, the feelings, the wishes and 
intentions of them and the others. 
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Consequently, the cognitive functioning of the communicative competence that was 
analyzed was the anticipation and the elaboration of the discourse. Likewise, anticipation 
refers to the children’s representation of the consequences, mental states or emotions of a 
given situation or future events. On the other hand, discourse elaboration refers to the 
children’s argumentation and free expressions of ideas. It is relevant to highlight that all of 
this were done using the Spanish language.  
A story called “the airplane that does not know how to fly”  “El avioncito que no 
sabía volar”, was used to carry out the diagnosis. A set of questions through different 
sections of the story were asked to the students before reading the selected passages. 
Below, there is an example of a portion of the story and the suggested questions:  
Cuento: El avioncito que no sabía volar por 
Humberto Jarrín B. 
Preguntas guía de anticipación y 
elaboración del discurso  
El avioncito que no sabía volar  Preguntas guía: anticipación: ¿Por 
qué si es un avioncito no sabe volar?  
Este era un avioncito que vivía tranquilo en medio de 
un para-je de los Llanos orientales, con muchas aves, 
potros correlones y pachorrudos caimanes. La vida del 
avioncito habría se-guido igual, de no ser porque un día 
se preguntó: “¿Quién soy yo?...,de entre todos mis 
amigos ¿a cuál familia pertenezco El avioncito se 
propuso hallar por sí mismo las respuestas 
Preguntas guía: anticipación:  
¿Dónde crees que vive el avioncito? 
 
¿Con quiénes vive? 
 
¿Sobre qué se preguntará el 
avioncito? 
 
¿Qué hará el avioncito para saber a 
qué grupo de amigos pertenece?  
  
Tal vez sea alguien que deba vivir en el agua –se dijo, al 
ver a los caimanes. Entonces fue y se tiró a la laguna, 
pero se hundió. Ante sus gritos de auxilio los caimanes 
lo sacaron. — ¿A ti qué te pasa avioncito, ¿Ah?—Pensé 
que era un ser del agua—Ya ves que no. No estás hecho 
Preguntas guía: Anticipación y 
elaboración del discurso.  
 
¿Qué pensará el avioncito cuando ve 
los caimanes en el agua?  
 
¿Qué le dirán los caimanes cuando 
sacan al avioncito del agua? 
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para nadar. Ve y prueba en otra parte –le dijeron.  
 
CHART 3. A sample of the instrument used to diagnose the children competences in L1. 
 
Next, to register the data collected concerning the communicative competence, the 
pre- service teacher made use of a format that specified the cognitive function whether 
anticipation or elaboration of the discourse, each cognitive function had four performance 
descriptors, the teacher chose four children randomly and marked with an X which were the 
performance of each of the students as it is shown in the following chart. 
Communicative Competence  
Cognitive 
functioning  
Activity  Performance 
descriptors  
Pedro 
Díaz 
Student 
2 
Student 
3 
Student 
4 
Anticipation 
  
What 
will 
happen? 
 
A. The child 
predicts the 
possible actions 
that the characters 
will do.  
    
B. The child 
predicts the 
possible 
consequences of a 
character on the 
other.  
 
 
x 
   
C. The child 
predicts how the 
character will feel 
towards situations 
of the story.  
    
D. The child will     
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consider the 
intentions that will 
motivate a 
character to 
perform a series of 
actions.  
 
 
Cognitive 
functioning  
Activity  Performance 
descriptors  
Pedro 
Díaz  
Studen
t 
2 
Student 
3 
Student 
4 
Elaboration  
Of the 
discourse  
What will 
happen? 
A The child uses the 
discourse to inform 
about a specific 
punctual aspect of the 
story. 
    
  B The child uses the 
discourse to express 
what will happen in the 
story, retaking fragment 
of the written 
information on the 
story. 
    
  C The child uses the 
discourse to explain the 
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ideas; the child suggests 
some personal reasons 
to support his or her 
thoughts. For doing this, 
the child retake what 
has been learned 
through the experience 
and relate it with 
situations on the story. 
 
CHART 4. Formats to register the data related with the students’ communicative 
competence in L1.  
Finally, the pre- service teacher wrote the actions the four children did to 
accomplish the performance descriptors. Below, the format used to register the children 
actions. 
Name of the students: 
1: _________________________________________________ 
2: _________________________________________________ 
3: _________________________________________________ 
4: _________________________________________________ 
Activity  Cognitive function  Descriptor  Possible 
performance of 
the children 
What 
will 
happen?  
Anticipation  A. The child predicts the possible 
actions that the characters will do. 
 
B. The child predicts the possible 
consequences of a character on the 
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other. 
C. The child predicts how the 
character will feel towards situations 
of the story. 
 
D. The child will consider the 
intentions that will motivate a 
character to perform a series of 
actions. 
 
What 
will 
happen?  
Elaboration of the 
discourse about the 
expression of ideas 
on the text.  
A The child uses the discourse to 
inform about a specific punctual 
aspect of the story.  
 
  B The child uses the discourse to 
express what will happen in the story, 
retaking fragment of the written 
information on the story.  
 
  C The child uses the discourse to 
explain the ideas; the child suggests 
some personal reasons to support his 
or her thoughts. For doing this, the 
child retake what has been learned 
through the experience and relate it 
with situations on the story.  
 
 
CHART 5. The format to register the children`s actions to accomplish the performance 
descriptors in L1.  
Once it was done the diagnosis in Spanish, the second part of the implementation 
combined the first and second language taking into account the children’s story The Rat 
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and the Tiger by Keiko Kasza. This tale was appropriate to provoke transactions between 
the reader and the text. Specifically, these kinds of stories encourage children to make 
questions, revive past experiences and use metaphors in agreement with the thinking of 
children, that is, the ability to make comparisons between two things that are unrelated but 
shared some common characteristics. (Linzendoon and Pellegrini, 1995 in Correa and 
Duque, 2012)  
Following the previous ideas, Correa (2003) suggested a descriptive protocol of the 
selected story through a set of specific questions, which allow learners to elicit explicit 
information from the text. Besides, it was a starting point to create textual meaning relating 
the individual and the social knowledge. Additionally, the same author proposes an analytic 
protocol in which a set of questions guided the readers to explore implicit meanings from 
the text. These questions were asked using the first language of learners. The answers 
varied depending on the personal children background and imagination. It is important to 
clarify that the whole story was not read in a class; instead of that, it was divided in eight 
sections of 45 minutes per week. The following is an example of the analytic and 
descriptive protocol of the first portion of the story “The Rat and the Tiger”. 
Children story: The Rat and the Tiger by keiko Kaszas 
FIRST PART OF THE STORY DESCRIPTIVE 
PROTOCOL 
ANALYTIC 
PROTOCOL  
I’m a rat, just a tiny little rat. Tiger 
is a big tough fellow. We are best 
friends. We used to have a little 
problem, though.  
 
Whenever we played cowboys, 
Tiger was always the good guy, 
and I was the bad guy. Tiger said, 
“The good guy always wins in the 
1. Who are the 
characters of the 
story? 
 
2. How is the Rat and 
how is the Tiger? 
 
3. What was the 
relationship 
1. ¿Qué personaje 
nos cuenta la 
historia? 
 
2. ¿Qué significa ser 
amigos? 
 
3. ¿Qué es un 
problema? 
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end.” What could I say? I’m just a 
tiny little rat. 
between the Tiger 
and the Rat? 
 
 
 
CHART 6. The analytic and the descriptive protocol of the first part of the story “The Rat 
and the Tiger” 
In order to design the lesson plans, the pre-service teacher implemented a model 
called the Task Feedback Circle that consists on a set of stages to develop receptive skills. 
It was proposed by Scrivener (2005) who intended to provide a guideline that allows 
teachers to grade the tasks when carrying out listening and reading activities. However, the 
procedures used in this classroom project were applied on reading since it was one of the 
main goals.  
Regarding the previous model, the process starts with a lead-in. In this stage the 
teacher introduces vocabulary of the text content supported by images and discussions. 
Then, in a section called Pre-task, the teacher designs a worksheet related with the previous 
vocabulary. After that, the learners read the text, but a clear task while reading should be 
provided to the students. If learners did not understand what they have just read, the same 
author advices that learners should not be asked to read the whole passage again, but  
preparing extra activities to facilitates comprehension. Once this has been done, Scrivener 
(2005) suggests a conclusion stage with a set of activities to review what was presented in 
the previous stages. 
During the Lead-in section, in order to find the meanings of unknown words of the 
different sections of the story, the learners related pictures with the sounds of the words. As 
stated by Pardo (2004) at the beginning of the reading process a transaction is given when 
the readers make connections between visual representations of the words. In this sense, the 
discussions suggested in the lead-in stage were generated through particular questions in 
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Spanish in order to infer possible situations that could happen in the text to be presented. 
As stated by Kucer cited by Pardo 2004, it is probably that the learners link their personal 
experiences with the contents of the text, if not; they accommodate or reject the information 
maintaining the previous understanding.   
In the pre-task stage, teachers gave learners worksheets. Those contained activities 
to recognize the spelling of the words identified orally and visually in the previous stage.  
After, in the next step in which the teacher set a clear task, the students were 
provided for each session with a print version of the different portions of the story without 
pictures, the key words review in the previous stages were highlighted. Then, the teacher 
and the students read together in loud voice, but the students only read the highlighted 
words. This is an example:  
 
In the next step, the leaners answered the questions of the descriptive protocol, the 
teacher also gave students a print version with the questions to be answer orally by the 
students. The teacher helped learners on doing this.  
Later on, the teacher read in loud voice the selected portions of the story by showing 
learners the original version with pictures. Finally, the teacher started a discussion in 
Spanish with the analytic questions.  
The lesson plans were framed having into account the Bloom Taxonomy Category 
model. The model was developed by Benjamin Bloom in 1950. This model allowed the 
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pre-service teacher to identify if the designed activities were appropriate to the students’ 
needs and abilities. In this sense, the model is structured in hierarchical order going from 
the lowest level including non-demanding skills such as memorizing and repeating, to more 
demanding skills such as inventing, criticizing and judging.  
 
6.4 Resources 
 
In order to carry out this classroom project, a set of materials were used to the 
implementation of the activities. For the Lead-in part, the pre-service teacher provided the 
speakers and the computer. Also, flashcards and power presentations were shown from the 
computer screen. In the pre-task stage, learners were given worksheets containing puzzles, 
crosswords, search words and matching activities in order to help them to recognize the 
spelling of the words identified orally and visually in the previous stage. What is more, the 
pre-service teacher provided learners with the print version of the story without pictures to 
read jointly with the students. Then, the printable and colored story The Rat and the Tiger 
was essential to interact with the children. Finally, the board was used occasionally to take 
notes of what the children answered while discussing through the proposed questions the 
plot of the selected portions of the story.  
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7. RESULTS 
In the following section three main categories are addressed in order to analyze the 
data collected of this classroom project. First, the professional development comprises the 
personal and academic growth of the pre-service teacher who carries out the project. 
Secondly, the student’s responses in relation with the learner’s reactions and attitudes 
towards the English classes will be also taken into account in this section. Thirdly, the 
student’s developed reading strategies and the acquired skills are included in a category 
called linguistic outcomes. For the analysis of the given data, the pre-service teacher made 
use of hand-written student's responses and reflective journals along the implementation.   
7.1 Professional development 
 
This section first compiled the classroom events and linked them to the personal 
growth of the pre-service teacher. The specific topic to be explored is related with the 
professional identity adopted after the implementation of the classroom project. 
Correspondingly, Trede (2014) posits that the professional identity is a continuous process 
that transforms the self and the own personal perception in relation with a role in the 
society.  
It is worth to note that the pre-service teacher increased the capability of 
understanding oneself and the others, not only from disciplinary aspects in the classroom, 
but also from the student and the teacher position towards reading in a second language. 
This occurred because the pre-service teacher from the first class arrived to the classroom 
with another perspective about who is a reader based on the principles described the 
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Transactional Reading Model. In this sense, Rosenblatt (1988) states that each reader is 
unique and a reciprocal relationship should emerge between text and readers in order to 
provoke transactions. With this in mind, the pre-service teacher felt the need to be more 
attentive to the situations happening in the classroom while performing the different 
activities. For instance, there was a short real event in the classroom in which children 
expressed their concern about why there were only 45 minutes per week to learn English, 
the pre-service teacher gave a short answer to the students because there were some missing 
planned reading activities and the time was limited, the teacher’s answer to the children 
was: 
Teacher’s log: “Inglés es solo una hora por semana” 
The aforementioned classroom event showed that the pre-service teacher was not 
able to answer in a realistic manner the children concerns. The fact is that they did not have 
an expert English teacher, the student were having English classes because a practitioner 
from a university offered free services. Although the previous situation seemed irrelevant at 
the moment, it made the pre-service teacher wonder the role as teacher of second language 
reading strategies. For example, in this situation the students seemed that they were 
interested on the reading events and the pre-service teacher wanted them to focus exactly 
on what he wanted them to do. Then, the pre-service teacher realized that being rigid with 
the content being exposed to children may affect them to experience reading transactions in 
the classroom. According to Probst (1994) a written work may recall thoughts that the 
writer have not predicted, those networks may be more relevant to the reader’s interest than 
those exact meanings the writer supposedly wanted to express. Under these circumstances, 
the role of the teacher when giving a short answer about the amount of English classes per 
week could have been influenced from the Traditional Reading Model principles. 
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Specifically, in the Traditional Reading Model the sense of reading is in the text itself and 
the reader is considered as an outsider of the reading process (Orozco, 2003). Indeed, what 
the students were expressing belonged to their life personal experiences, the pre-service 
teacher should have connected the students’ thoughts with the suggested reading activities, 
so a transaction could have emerged since a mutual relationship between reader and text 
was taking place.  
The mentioned issues made the pre-service teacher question the future teaching 
view to be assumed and the importance of developing a reliable professional identity in 
accordance with the Colombian context. To put it another way, the pre-service teacher 
confidence to state  “I am an English teacher” increased inasmuch as there was a more clear 
understanding that teaching is closely related with the professional knowledge and the life 
itself.  
Following the same idea, it was perceived that the implementation of the project 
impacted the teacher’s role as an educator. To give evidence of this from a real event, an 
extract for the reflective journal of an unexpected situation in the classroom was chosen by 
the pre-service teacher:  
Teacher’s log: “(…) some of the children did not know who their dads were. In this way, the 
English teacher was going to be the dad of those children who hated their dads; the English teacher 
hugged the students and said: Forgive me. Then, those students said: I forgive you”. 
It is important to clarify that the previous event probably occurred because the pre-
service teacher was kind to the learners. Furthermore, the pre-service teacher intentionally 
played with the tone of voice while talking about the reading events happening in the 
classroom, the aim was to make learners to experience the aesthetic stance of reading 
enclosed in the Transactional Reading Model. According to Rosenblatt (1988) in an 
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aesthetic stance “Attention may even include the sounds and the rhythm of the word 
themselves heard in the inner ear.” (p. 5). The same author posits that in the aesthetic stance 
the reader`s purpose is to experience the feelings and thoughts evoked by the text 
(Rosenblatt, 2005). Although, the preceding situation was not planned in the proposed 
reading stages to be performed, this time the pre-service teacher took advantage of the 
individual readers’ life experiences. At this instance, it is worth to mention that meaning in 
a transaction is created in a specific time, under particular circumstances, in a particular 
context (Rosenblatt, 1988).  
  After having experienced kinesthetic emotional experiences such as those described, 
the pre-service teacher recognized that it is necessary to continue working on the personal 
formation in a more organized manner. If it happens, it will be easier to know how to deal 
with the emotional difficulties of students and teachers. In this sense, it would be beneficial 
to reflect on the life and teaching past encounters that may affect the current ways of 
teaching, so the teacher will not be afraid of exploring his or her past and current learning 
frustrations. Once the pre-service teacher has done this, some teaching strategies to face the 
lack of learning or reading pleasure may be provided by the teacher to the learners. In this 
way, a transaction may be easier to be experienced in the reading setting, inasmuch as a 
reciprocal relationship between readers and text results from the suggested reading 
activities in the classroom, and the students and the teacher personal learning experiences. 
Below, there is an excerpt of the reflective pre-service teacher`s journal that complement 
what was written previously:  
Teacher’s log: “(...) I need to pay attention in the way I was taught in the past, when 
children misbehaved I sometimes asked them to follow nonsense orders, maybe it was because I was 
in the army. 
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After having tackled some classroom events that influenced the teaching 
environment in a second language, the pre-service teacher personal growth has evidenced 
positive changes which concern the professional identity. Specifically, there was an 
analysis of internal and external personal factors that contributed to the future role as an 
English teacher.  
  On the other hand, the pre-service teacher analyzed the academic growth once it was 
finished the implementation of the classroom project. The analysis tried to compare until 
what extent theory and practice related each other during the execution of this project. In 
this respect, different reading perspectives have been described along this project. The 
general definition taken from the Transactional Reading Model was that each reader uses 
their personal background to base expectations of what is forthcoming in a particular text 
(Rosenblatt, 1988 and Orozco, 2003). Then, an emphasis was made on the likely benefits of 
integrating the reader’s life own experiences into the second language reading. It could be 
stated that the theoretical selected reading constructs were suitable for the context they 
were decided to be applied. Also, the time arranged for carrying out the activities in the 
classroom was supposed to be enough to evidence interesting results. However, the amount 
of classes did not allow the pre-service teacher to see all the expected outcomes. At the end, 
one of the difficulties was on justifying objective interpretations through the analysis of 
data collected in 8 classes of 45 minutes per week. Nonetheless, some subjective 
interpretations provided by the pre-service teacher were crucial to identify what worked and 
what was needed to be improved.   
Additionally, the time was not in favor when trying to analyze the answers when the 
learners were diagnosed the skills to construct arguments in the first language (Spanish). 
This diagnosis was carried out since the theoretical support highlights that the distinction 
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between the mother tongue and the second language mark a special event in the 
development of a second language (Koda, 2005). After performing the instrument to 
diagnose the children competences in the L1, it was possible to identify some weaknesses 
and strengths children had in the native language, but the time was going on and the pre-
service teacher did not have the expected time to analyze all the data collected, and 
designing the remaining activities to be implemented in the EFL classroom. This dilemma 
made the pre-service teacher wonder about the combination of theory and practice in the 
professional field. As a consequence, the pre-service teacher had to decide if the limited 
time should be spent on analyzing all the data or preparing classes for the students.  
Also, one of the pre-service teacher challenges was on how to take advantage of the 
free expression of feelings by the learners portrayed in the Transactional Reading Model 
(Tucker, 2000). One of The strategies used for doing this was to ask learners to answer a set 
of questions of an analytic protocol, which allowed the reflection of language features that 
were not perceptible in the proposed story “The Rat and the Tiger”. Once performed this 
stage, it was presumed that a transaction between readers and the text should have taken 
place. In here, the issue was that the lesson plans were not enough descriptive what 
concerned the activities to encourage learners to transmit emotions, one of the reasons 
could be that the pre-service teacher was afraid that students were not able to express freely 
their emotions without knowing the meaning of words and phrases inside the English story. 
The next extract for the reflective journal provides an insight about it:  
  Teacher’s log: “(…) the design of the activities in a L2 is more difficult when including the 
reader's life own experiences or emotions. Furthermore, there is a belief that learners should know 
the meaning of individual words before exposing them to read a text in English. 
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 The free learner expressions of emotions allowed the pre-service teacher to help learners to 
experience a transaction according to particular situation in the classroom. To accomplish this goal, 
the pre-service teacher was responsible of recreating in Spanish some events of the English 
story “The Rat and the Tiger” in order to stimulate reading transactions with the help of the 
analytic protocol.  
During the execution of the classroom project, Bloom`s Taxonomy of learning 
domains proposed by Benjamin Bloom in 1950 was an instrument that helped to recognize 
which skills were high cognitive demanding or non-cognitive demanding. The question that 
emerged in relation with this was: Is Bloom’s Taxonomy Category enough to provoke 
transactions between readers and text?  The pre-service teacher concluded that Bloom’s 
Taxonomy Category was necessary in the second language reading process. However, the 
reader through this model can reach the goal of interacting with the text through different 
activities going from low cognitive skills such as remembering or understanding to high 
cognitive skills such as analyzing or creating. In fact, there are conditions to reach a 
transaction. One of the most outstanding conditions may be the answer to the concern if is 
function of the text just accelerating the mind to think about meaning or is the mind 
responsible of stimulating meaning (Miller, 2001). In this sense, it can conclude that in a 
transaction one of the conditions will be to consider that the mind is responsible of 
stimulating meaning.  
At this point, the academic growth of the pre-service teacher has shown changes that 
resulted in new teaching challenges to be explored. Nonetheless, it could be denied that the 
lack of experience of the pre-service teacher on these teaching matters influenced on the 
implementation of this classroom project. To be more precise, the sequence of the lesson 
56 
Transactional Strategies to Develop Reading Comprehension 
plan activities in the practical setting implied some unpredictable changes when connecting 
the Spanish language (L1) and the English language (L2) into the reading process. 
 In a similar vein, the adjustment of some unforeseen actions while performing the 
activities of the lesson plans also pushed the pre-service to think on three academic aspects: 
First, being aware that word recognition is not necessarily in the starting point of the 
reading process. Second, planning involves designing activities that help learners to reach a 
better proficiency in the L1. Third, registering what the students expressed about their lives 
in a more systematic way may benefit the design of the learning activities inasmuch as the 
lesson plans will keep the essence of the student's responses.  
  Up to this point, some of the actions that deserve attention for coming adaptations of 
this project relates to the time management awareness. For instance, the exploration of the 
events of the story “The Rat and the Tiger” not only took 8 classes as it was planned in this 
project, many situations different from the ones expected on the lesson plans emerged in 
the classroom; some of those unpredictable situations should be analyzed by the pre-service 
teacher as a strategy to create activities according to the academic and the personal life 
experiences of learners. In other words, during the execution of this classroom project 
sometimes it was not feasible to continue teaching students academic content when they 
were necessary to explore deeper some personal experiences of the learners, which allowed 
them to update the information given in the text. Furthermore, it was a fundamental 
principle of the Transactional Reading Model. Thus, some extra classroom events different 
from the activities included on the lesson plans were necessary to accomplish the goal of 
experiencing a transaction.  
 In view of the foregoing, the following section gives a more clear idea of what 
happened in the classroom. In this respect, the pre-service teacher used the reflective 
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journals to provide a more organized analysis of the student’s responses and the linguistic 
outcomes; the journals reflected on two kinds of interactions as proposed by Duque and 
Correa (2012) (See the literature review of this classroom project). The interaction of type 1 
aimed at exploring if the text makes sense by itself. In here, the pre-service analyzed the 
children's answers that elicited explicit information about the vocabulary of the story, the 
narrator and the relationship between the characters or conflicts posed in the story. 
Furthermore, in this part of the implementation, the pre-service teacher reflected the 
children's reactions when using the English language in the classroom. 
Also, the interaction of type 2 reflected if the sense of a text is given through the 
transactions between reader and text (Orozco, 2003). The main focus was on implicit 
meaning of the text that children analyzed with the help of a set of questions in Spanish 
(See the analytic protocol described in the implementation of this classroom project). 
Besides, the emphasis was made on the students’ feelings, and the relationship between 
personal learner experiences with the suggested activities in the classroom. In brief, the 
reflective journals provided subjective interpretations, which revolved around the 
identification of activities based on the comprehension in the text itself or in the 
transactions between reader and text. Below, the interpretations of the data collected 
through the most relevant children's responses.  
7.2 Students’ responses 
 
In this stage, the pre-service teacher registered the reactions and attitudes in terms of:  
 The children analysis of the story “El avioncito que no sabía volar” that allow to 
diagnose the language competences in the mother tongue, Spanish.  
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 The children analysis of the English story “The Rat and the Tiger” that included the 
English and the Spanish language. 
 
7.2.1 Spanish diagnosis: “El avioncito que no sabía volar” 
 
At the time of reading the story in Spanish, the children felt motivated while reading 
to them the proposed story. The students were eager to participate when eliciting 
information through questions. For example, they raised their hands to answer what the 
teacher asked. The following is a picture of the children being read the story in Spanish. 
 
In the previous picture children were with a tripod the pre-service used to record 
some of the children’s answers of the proposed questions related with the story. Given this 
fact, the students felt part of the learning process because the pre-service teacher recorded 
their answers in the cellphone. Besides, they were told that their answers were significant to 
the learning process since each of them have different qualities and personal life 
experiences. What is more, the pre-service teacher told learners that, like Humberto Jarrín, 
the author of the story being read, they could also write stories for other children from 
Colombia and the world.  
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The pre-service teacher used the personal computer to read the story through slides, 
so the students easily focus their attention; it seemed that the students were motivated 
because they were rarely exposed to classes supported by technological devices. Through 
this, the learners could see the pictures and the questions related with the story. 
While doing the reading intervention, sometimes the learners misbehaved. In such a 
case, the role of the in-service teacher was crucial to recover the student attention.  
 
7.2.2 Spanish and English stage:  English story “The Rat and the Tiger”  
 
The students felt comfortable with the suggested activities because they also used to 
do similar activities in Spanish classes such as coloring unknown words in word searches.  
It is relevant to underline that when students were asked to focus their attention on 
individual activities on the notebooks demanding them to be familiar with implicit features 
of language, there was little interaction among students. However, something different 
happened with activities involving face to face contact, during these kind of activities some 
of the learners were reluctant to take part on what the pre-service teacher asked them to do. 
For example, there was a moment the teacher asked students to hug the nearest partners and 
say “You are my friends”, but the student felt intimidated.  Although the pre-service teacher 
intention was to expose learners to real life situation in order to learn the word “Friends” 
included on the story to be read, some of the learners did not reacted in a positive way.  
According to what has been described, one could interpret that the students’ 
confidence with the suggested tasks increased when they were focused on explicit meaning 
in the text. This may happened because each of the children had their own worksheets and 
notebooks as the main resources to work on. It means that the interactions during these 
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activities were mainly of type 1, since children were concentrated on identifying unknown 
words of a text. In these kind of activities the teacher had the floor most of the times, and 
the talks between children were of short duration; the students were interacting with 
particular features of the text involving low cognitive skills such as remembering. At this 
instance, it would be hasty to state that a transaction was taking place because the learners 
were just centering the attention to the text itself; they were not relating the information 
with their personal life experiences. Once the students were asked to perform kinesthetic 
activities, the pre-service teacher saw this opportunity to talk about personal experiences 
based on the words and phrases being studied. The following is an extract of the pre-service 
teacher journal that gives evidence of what was described previously. 
Teacher’s log: “(...) the teacher took advantage of the previous situation to ask some 
learners in Spanish about who were his or her best friends. The teacher then talked about their own 
life experiences using several terms related with the word “Friend” (Compartir, amar, disfrutar, 
alegría, tristeza, desilusión, cooperar). After this, a girl said: 
  
Profe ¿Cierto que un amigo siempre está con uno? 
  
It was noticeable that in the classroom event described briefly in the preceding 
journal log, the students were more comfortable to talk and ask questions, so the pre-service 
teacher took advantage of this situation to engage them in a transaction, the pre-service 
teacher made comparisons in the classroom between the different thoughts expressed by the 
children, as learners were getting familiar with the vocabulary of the selected portion of the 
story in English, the pre-service teacher used different tone of voice while switching the 
talks from Spanish to English and vice versa, the talks included the vocabulary studied in 
English, the target language.   
From the above classroom situation, it seemed that the students needed the support 
of someone to solve some personal conflicts. For instance, when the pre-service teacher 
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answered in English the question of the girl if it was true that a friend is always with us, 
most of the students were attentive to the answer because the way the pre-service teacher 
pronounced the words in English. This is the teacher’s answer to the girl concerning 
friends.  
Teacher’s log: “Yes, a friend is always with you, friends, friends, friends are so important 
for us”. 
After having studied the meaning of the words and related them in a certain extent 
with the learners’ experiences, the pre-service teacher restates the same situations while 
reading the selected portions of “The Rat and the Tiger”. The analytic protocol was used to 
guide the children through the suggested questions in Spanish to read from a transactional 
view (Correa, 2003). In here, most of the times the learners used their personal experiences 
to make deeper connections from the text. For example, in the first portion of the English 
story the rat and the tiger were having a problem; the learners were asked to define the 
word “problem” in Spanish. This was an answer of a child: 
Teacher’s log: “(...) un problema es por ejemplo cuando los vecinos pelean”. 
It could be noticed that the answer of the child was not precise inasmuch as children 
find difficult to define a word directly. However, the strategy the child used was to relate a 
situation of the real life. According to Rosenblatt (1988) each reader uses their personal 
background to base expectations of what is forthcoming. Similarly, Probst (1994) contends 
that readers make sense of meaning once it is related with their individual experiences. In 
fact, if the learner answered that a problem is when the neighbors fight each other, the most 
probable conclusion is that the learner had heard or experienced these kind of situations. It 
was in these moments when transactions emerged in the classroom and the role of the 
teacher was crucial to make those transactions more profound.  
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At this point, one could state that the learner’s actions matched in a certain degree 
with the reading principles contemplated on the transactional reading model, the learners 
were having a deeper understanding beyond the explicit meaning given in the text. At this 
instance, it is relevant to highlight that Orozco (2003) states that reading from a 
transactional view demands to update those elements that could not be seen in the text. 
Nonetheless, the learners while asking the analytic questions were updating the information 
with the help of their own life experiences, the issue was that the pre-service teacher did not 
have enough input to satisfy some uncertainties of the students concerns about the resulted 
interpretations of the given questions, it seemed there was a lack of comprehension about 
concepts related with the subjectivity implied on real life matters of the students. In other 
words, there was not anybody who helped the students to have a more clear understanding 
of the meanings that emerged from imperceptible elements in the text, which affected the 
life itself of the students and the teacher.   
From the ideas above, it could be concluded that in second language reading the role 
of the L1 readers’ background becomes an essential matter that concerns the life 
experiences of the readers to stimulate the meaning in L2. The fact is that the students 
involved in this classroom project had gained certain knowledge in the L1 and it may be 
contradicted or boring for them to restart a reading process in the L2 separating it from the 
L1 background. In this respect, L1 reading instruction usually starts at the age of 4-5 years 
old. By this time, readers have learnt most of the basic grammatical structure and the 
implicit knowledge of language. Additionally, an estimate of the vocabulary at this age 
ranges from 5000 to 7000 words. In contrast, L2 students begin to read simple sentences 
and passages almost at the same time of learning oral language (Grabe and Stoller, 2002). 
In short, L2 reading instruction that help learners to grasp specific language features is part 
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of the second language reading process, but also it may be more suitable to taste different 
meanings that come from L2 reading experiences. To complement this reading process, it is 
advisable for the learners to express freely their thoughts and emotions in the L1 about 
what happens while connecting the L2, since these new language encounters also makes 
part of the readers L1 personal experiences. Besides, these experiences deserve to be shared 
in the classroom as a strategy to enrich the reading process.  
Up to this point, it might be stated that although the students were performing 
interactions of type 2 since they were dealing with implicit features of language, the 
students seemed to need more support in regards to the connection of their background in 
the L1 and the meanings provided in the L2. Under this scenario, the two balloons theory 
put on notice the pre-service teacher about the likely unsuccessful learning when the L2, 
representing one of the two balloons in the head, grows faster than the L1 balloon or first 
language (Cummins, 1980). The questions that came to the pre-service teacher mind about 
mixing the L1 and the l2 were: How beneficial is that the students intervene in the L1 
(Spanish) about language events in the L2 (English)? How learners are going to express 
their personal life experiences in the L1, which is a base of the Transactional Reading 
Model, if they were asked to react mainly in the L2? Was it enough that the learners 
respond to the emotions through gestures when they have low L2 proficiency like the 
students of this classroom project?  
The first general answer to the previous questions was that in order to provoke 
transactions between reader and text, the recognition of words in the L2 should not be core 
of the reading intervention just because learners had low competence in the L2, the L1 
should play also a role in the reading process. According to Cummins (1980) when the L1 
and L2 are not separated inside the head, but they are attached to each other, transference 
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from the L1 supports the development of the l2. To put this into context, if the pre-service 
teacher designed the lessons beginning with recognition of words, it may be contradicted 
since in the conceptual framework was highlighted that understanding the text by its parts is 
one of the first steps of the traditional reading model (Dubois, 1987). What is more, the pre-
service teacher was not completely secure if using Spanish would be the most appropriate 
way at the beginning of the reading process.  
However, the Interdependence hypothesis that was developed alongside the 
Threshold hypothesis showed the pre-service teacher a path to create the lesson plans 
connecting the Transactional Reading Model, regarding the L1 and the L2. This hypothesis 
explains that the degree of L1 linguistic knowledge and skills a child possesses promotes, 
the learning of a second language; once the learner has developed certain skills in the L1 
and L2, more demanding cognitive tasks such as classifying, inferring or synthesizing will 
be easier to be acquired simultaneously in both languages (Cummins, 1978, 2000). Under 
these circumstances, the pre-service teacher needed to know which were the low and the 
high cognitive skills, so the Bloom’s Taxonomy Category served as a guide to be aware 
that teaching transactional strategies were not just a matter of designing activities according 
to a set of intended skills to be improved in the classroom, instead, a careful attention 
should be also given to what the students said in order to find the way to provoke 
transactions.  
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7.3 Linguistic outcomes  
 
The linguistic outcomes will reflect the innovations concerning transactional 
reading strategies and skills developed through the implementation of this classroom 
project. They will be displayed in terms of:  
 The children analysis of the story “El avioncito que no sabía volar” that 
allow to diagnose the language competences in the mother tongue, Spanish.  
 The children analysis of the English story “The Rat and the Tiger” that 
included the English and the Spanish language. 
 
7.3.1 Spanish diagnosis: “El avioncito que no sabía volar” 
 
The aim of this section was to diagnose how much the students have developed the 
ability to elaborate arguments based on the anticipation of possible future events in the 
story. Below, there are four questions selected randomly from the ones the pre-service 
teacher asked to the children in the Spanish section. Additionally, each question has four 
answers by four of the children selected previously by the teacher: The main goal of these 
questions is to diagnose the children`s ability to make predictions in the L1.  
Pregunta 1 (Anticipación) ¿Porque si es un avioncito no sabía volar? 
Respuesta del estudiante 1 Respuesta del 
estudiante 2 
Respuesta del 
estudiante 3 
Respuesta del estudiante 
4   
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“se le rompió un ala” “que no tiene 
motor” 
“Porque no 
sabía volar” 
“Se le había roto algo” 
Pregunta 2 (anticipación) ¿Qué hará el avioncito para saber a qué grupo de amigos 
pertenece? 
Respuesta  del estudiante 1 Respuesta del 
estudiante  2 
Respuesta del 
estudiante 3 
Respuesta del 
estudiante  4   
Quiere responder pero se 
queda pensando en la 
pregunta. 
“Volar” “Volar” Quiere responder pero se 
queda pensando en la 
pregunta. 
  
Pregunta 3 (anticipación y elaboración del discurso) ¿Qué hará el avioncito cuando ve los 
caimanes en el agua? 
Respuesta del 
estudiante 1 
Respuesta del 
estudiante  2 
Respuesta del 
estudiante 3 
Respuesta  del estudiante 4 
“Se asusta y se 
va volando” 
“Va a gritar” No responde la 
pregunta 
“Se asusta  y …” 
(No tiene palabras para 
completar su respuesta) 
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Pregunta 4 ¿Por qué creen el avioncito intenta correr como los potros? (anticipación y 
elaboración del discurso? 
Respuesta del 
estudiante 1 
Respuesta del 
estudiante 2 
Respuesta del 
estudiante 3 
Respuesta del estudiante 4 
“Para poder 
volar” 
“Porque quiere 
saber volar” 
“Porque piensa que 
él es un potro” 
El estudiante no responde 
la pregunta 
  
CHART 7. Questions to diagnose the children’s ability to make predictions in L1 
 
The above children answers gave insights of some of the weaknesses and strengths 
of the students in the L1. In the preceding questions it was evidenced that the children 
predicted why an airplane of the story did not know how to fly, and what the airplane will 
make to recognize his group of friends. While doing this, most of the learners were eager to 
answer the questions, but some of them preferred to be quiet, the pre-service teacher 
noticed that although some students pushed the others to be part of a discussion, they 
seemed to feel that their participation may not contribute in a great deal to solve the 
questions, or maybe the learners  did not have the appropriate words to say what they really 
wanted. Despite of this fact, in the question 1 about why the airplane did not know how to 
fly, the student 4 had the intention to answer and used almost the same words posed in the 
question “Porque no sabía volar”, which seemed to be a nonsense answer. Additionally, in 
the question 4 in which the children should predict what the airplane will make when he 
sees the alligators on the water, the student 4 tried to answer, but he did not continue 
because it seemed he did not have the words to complement the answer. In short, although 
the children used the discourse to inform about possible actions of the characters of the 
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story, there was a sensation that the children wanted to provide more arguments to their 
answers in order to satisfy their expectations.  
 Other clues about the development of the children first language competences can 
be also interpreted in the next two questions answered by four of the children. The aim was 
to diagnose the ability to make predictions and the ability to build a discourse in the L1.  
Pregunta 5 (Anticipación y elaboración del discurso? ¿Para qué le servirá al avioncito lo 
que el topo le dice? 
Respuesta del 
estudiante 1 
Respuesta del 
estudiante 2 
Respuesta del estudiante 3 Respuesta del 
estudiante 4 
“Para volar” “Para volar” “Para volar” El estudiante no 
responde la pregunta 
Pregunta 6 (Anticipación y elaboración del discurso) ¿Por qué creen que el avioncito 
aprenderá a volar con sus amigos voladores? 
Respuesta del 
estudiante  1 
Respuesta del 
estudiante 2 
Respuesta del  
estudiante 3 
Respuesta  del 
estudiante 4 
“Porque …” “Para volar 
uhhhhh ” 
Intenta responder  y parece 
que no tiene palabras. 
El estudiante no 
responde la pregunta 
 
CHART 8. Questions to diagnose the ability to make predictions and the ability to build the 
discourse in L1  
In the aforementioned questions the children used their discourse to explain their 
ideas. In the question 1 the students should anticipate and elaborate a discourse about how 
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the airplane will take advantage of what a mole tells him. The pre-service teacher realized 
that the learners found difficult to solve these questions, the strategy of most of the students 
was to answer what the others peers said “Para volar”. Something different happened when 
the students answered the question number 6. In this question the learners were asked to 
explain the reason why the airplane will learn to fly with the fliers friends, the pre-service 
teacher noticed that the learners were kind of confused trying to organize ideas, it was the 
moment they make more facial gestures showing their confusion. Given this, most of the 
students preferred not to answer.   
  In sum, throughout the reading intervention in Spanish, the students were curious 
with the types of questions presented. However, they answered most of the questions 
partially. Sometimes it was necessary the pre-service teacher’s help to allow learners to 
catch the general idea of the questions. From this, it may be concluded that more learning 
strategies are needed to be taught to the students in order to elaborate a more structured 
discourse in the Spanish language.  
 
7.3.2 Spanish and English stage:  English story “The Rat and the Tiger”  
 
After having done the Spanish section, the pre-service teacher decided to devote 
some lesson plans to recognition of words in English, the aim was to allow learners to 
identify implicit features in the story. The Task Feedback Circle suggested by Scrivener 
(2005) served as a guide to familiarize the students with the vocabulary of the story. During 
the first stage of the Task Feedback circle (Lead-in), the students were interested on doing 
the activities such as finding unknown vocabulary in word searches or matching the 
corresponding pictures with the given words. The students understood easily the 
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instructions of the suggested activities because they also used to do them in Spanish 
classes. Then, a word search with unknown words of the story colored by the children.  
 
As the Interdependence hypothesis states that skills are transferable from one 
language to another (Cummins, 2000b), the pre-service teacher decided that the activities 
including recognition of words of the story “The Rat and the Tiger” will be designed based 
on low cognitive skills, they involved actions verbs such as identifying, defining or 
classifying. There were also some activities in the L2 comprising high cognitive skills, but 
with a lower degree of complexity, they implicated to perform action verbs such as 
comparing or creating. In the L1 (Spanish), the students were encourage to carry out 
activities involving mainly high cognitive skills through the set of questions of an analytic 
protocol, which required students to make reflection or provide individual interpretations 
based on unseen elements of language features in the story “The Rat and the Tiger”.  
Based on the vocabulary studied on the Lead-in stage, the learners practiced shared- 
reading activities without pictures of the different portions of the story. For doing this, the 
pre-service teacher and the students read in loud voice the story, the students only 
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pronounced the highlighted words. This is an example of printable worksheets provided to 
each of the learners in order to practice shared-reading:  
 
Then, the story was read with pictures, so the learners were able to understand the 
plot of the story easier. After this, the pre-service teacher helped the students to answer the 
question of the descriptive protocol that aimed at exploring explicit meanings in the text. 
This was a worksheet designed to identify explicit features of the first part of the story:  
 
  The student’s responses toward the reading session devoted to explicit language 
features showed that learners could easily grasp perceptible elements in the text. For 
instance, they could identify that the main characters of the story was the rat and a tiger. 
They also recognized that the Tiger treaty badly the Rat in an indirect way.  
In regards to the implementation of Bloom Taxonomy, the categorization of skills 
facilitated to differentiate the kind of activities either from interactions of type 1 or 2. In 
this sense, when the pre-service teacher wanted children to be familiar with the vocabulary 
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of the story, the learning aims revolved on skills including action verbs such as 
remembering, matching or identifying, which non-demanding cognitive skills. Given this 
fact, the aims of the lesson plans were mainly based on interactions of type 1 as it is 
illustrated in the following sample:  
LESSON PLAN 2 
  
Date of the class: 
Wednesday, March 1st, 2017  
  
Class Number:  2 
  
AIMS:  The learner will be able to:  Bloom taxonomy 
category 
Identify key words of the first part of the story  
“The Rat and the Tiger” (Little rat, fellow, friends, a problem, 
cowboys, bad guy) 
Knowledge  
Solve a puzzle aiming at identifying the portrait of the story “The 
rat and the tiger”  
Application  
 
While doing activities of interaction of type 1, the learners used to put together the 
pieces of puzzles. In this kind of activities, the students did not care how much time they 
spent assembling the pieces, they also try to pronounce the words inside the puzzles. 
Below, it can be perceived that some students are trying to assemble the pieces of a puzzle 
of the portrait of the story “The Rat and the Tiger”.  
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 Once the learners put together all the pieces of the puzzle, the pre-service teacher   
helped them to make choral repetition of the tittle “The Rat and the Tiger” that was in the 
portrait children made while putting together the pieces of the puzzle. Most of the students 
immediately remembered that during the previous learning activities they had heard the 
words written in the portrait and began to say things about it. Some of them said that they 
have read a story in Spanish related with a rat, others just said that the picture of the puzzle 
was beautiful. It is relevant to highlight that when the learners made the puzzle, they had 
not yet read the story “The Rat and the Tiger” with the corresponding pictures.  
When performing interactions of type 2 in the classroom, the aims of the lesson 
plans revolved from non-demanding skills from high cognitive skills such as synthesizing 
or evaluating like it is showed in the next sample:  
LESSON PLAN 4  
  
Date of the class: 
Wednesday, April 19, 2017 
  
Class Number:  4 
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AIMS:  The learner will be able to:  Bloom Taxonomy 
Category 
Rewrite information from the story “The Rat and the Tiger” 
according to a set of questions aiming at identifying explicit facts in 
the story  
Comprehension  
Judge why a character acted in a particular way  Evaluation  
Create a letter in which learners express their feelings about the 
relationship between the Rat and the Tiger.   
Synthesis 
  
  
 At the time of implementing lesson plans including high cognitive skills, the 
connection between both languages (Spanish and English) and the transactional reading 
strategies, allowed to established discussions of longer duration between students and the 
teacher. In here, although children participated mainly orally, they were sometimes 
suggested to write their thoughts. For instance, when answering the question ¿Qué significa 
ser amigos? Some children did not agree each other in their answer. The pre-service 
teacher took advantage of the situation and asked the learners in a coming session to write a 
letter to the Tiger explaining him what is a friend. After, their productions were read in loud 
voice and all of them want the pre-service teacher to read what they wrote to the whole 
group. This was the evidence of this activity:  
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In the aforementioned writing task, the pre-service teacher noticed that the student’s 
ability for writing in the native language was not well developed; the pre-service teacher 
did not provide feedback to the written productions since it was not the goal of the 
classroom project. At the time of reading in loud voice the children’s productions, only the 
comprehensible words were read. Then, the students were said if what the pre-service 
teacher read was accordant with their intentions while writing. Finally, some of the students 
had the opportunity to make clarifications and give extra comments.  
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8. CONCLUSIONS 
As seen above, it can be concluded that reading is a dynamic process covering the 
subjectivity of the students and the teacher. In this respect, reading in a second language 
should involve the student’s beliefs, values and attitudes that are influenced by what is 
surrounding them. Furthermore, a continuous reflection of the person formation of the 
teacher is necessary to understand the learners’ reactions and attitudes when topics related 
with the subjectivity of the learners emerges in the classroom.  
It is not easy to escape to the entanglement when discussing the learner subjectivity 
in the interpretation of a text, the struggle to define meaning from a transactional view is 
mediated by the reader choices about what portions of the text fulfill their immediate social 
and academic needs (Miller, 2001). Many interpretations may arise of a reader whose 
learning and social background is affected for several factors. Indeed, for a teacher it will 
be almost impossible to deal with each of the individual readers’ interpretations. However, 
there are some general situations that influence on how a given population assimilates or 
interprets their personal experiences. To put this into context, the children with whom this 
classroom project was implemented have experienced several situations in the colombian 
context. Thus, it would be suitable to find second language reading strategies that help 
children understand why colombians have a deep desire to overcome obstacles despite of 
general social factor covering injustice, violence and poverty. To answer this concern, it 
may be not enough to grasp implicit information of L2 texts about what is happening in 
Colombia, there is also the necessity that the reading strategies also contemplate the design 
of activities that impact the reader`s lives as a way to provoke memorable transactions 
between text and readers.  
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One might think that a high competence in the L2 is required to experience 
memorable transactions, since they tackle the subjectivity of the learners through the 
analysis of imperceptible language features of texts. It is under this challenge that the role 
of L1 is crucial to accomplish the final reader`s task to find the sense of reading for their 
lives. According to Larrosa (2008) reading becomes a transforming experience when the 
reading events do not happen around people, but to people. The aforementioned teaching 
proposal does not mean that in second language reading the L1 will be core of the process. 
Instead, the L1 will be a small tunnel on the path that will eventually give light to the 
comprehension of the readers’ life experience when learning a second language. 
Furthermore, while the learners use the L1 to connect the transactions to an L2 text, the 
skills developed in the L1 will be simultaneously transferable to the L2. The previous 
statements match with the Interdependence hypothesis that posits that the skills acquired in 
the L1 promote the learning of a second language (Cummins, 2000b).  
Introducing new second language reading conceptions in the primary schools 
implies not only a positive view of the potentialities of the learners, it is also vital to 
consider the role that play reading children stories in the EFL classroom, frequently they 
are read just for entertainment: although they must retain this function, a progress should be 
seen on the selection of L2 stories suitable to provoke transactions, also some translation of 
some Spanish stories into the English language would be appropriate. Working with those 
stories in the EFL classroom allows students to give different judgments about the 
characters behaviors and others sensitive topics related to what happens or happened ina 
given population. The task of the teachers then would be analyzing the stories in order to 
create questions and activities that help learners to live memorable transactions.  
78 
Transactional Strategies to Develop Reading Comprehension 
In relation with the linguistic outcomes, it is worth clarifying that the linguistic 
skills of children were not described in detail in this classroom project because there was 
not a well-organized mechanism to collect the data, the lack of an instrument to register the 
linguistic outcomes made difficult to define particular language functions when making a 
correlation between both languages: Spanish and English, and the Transactional Reading 
Model.  
On the whole, the execution of this classroom project demonstrated that, it is 
possible to continue working on reading strategies from a perspective that gives sense to the 
students and the teachers’ experiences. That is, the understanding of oneself and the others 
as a strategy to overcome personal and academic reading barriers.  
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